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DearAll Members,

It is early Decemberwhen I write this. Summerhasarrived in New Zealandwith
temperaturesof 30 Cand more last weekend,then rain for two days. Youcan imagine
how the gardenlooksafter thatΧyes,verygreen!!!

It hasbeena true pleasureto compilethis newsletterfor the AILAReNLA, evenif
it was long overdue. HoweverI comfort myself by thinking - ά.ŜǘǘŜǊlate thanƴŜǾŜǊέ.
Hopefullyfrom now on a newsletter can be publishedat least once a year again,so it
mayenablemore networkingwithin the autonomouslearningcommunityall aroundthe
world. We would like to establishnew connectionsand nurture and grow thosealready
formed. Lookingat the members in the network it is a delight to see that we have
becomesucha diversecommunitywith membersfrom all cornersof the world. TheAILA
ReNLAcurrently hasa membershipof about 500, so then I was thinking, if eachof us
were to recruit just one new member,we would be 1000 strong. Somy suggestionis
ά[ŜǘΩǎjust doƛǘΗέ

Working on the newsletter has given me new insights into manyƳŜƳōŜǊǎΩ
working lives,the busynesswe all are facedwith throughout the year and especiallyat
this time of the year- teaching,advising,supporting,supervising,writing, reviewing,and
finishingor starting up new researchprojects. Thankyou so much for sharingand for
getting backquicklywith approvalof pages,etc. Thathasmademy editing job so much
easier. A veryspecialthankyougoesto SaraCotterallwho haskindlyspentprecioustime
on proofreadingthis newsletter.

The AILA Congress,which was held in August this year, presented a great
opportunity to network and meet new researchcolleagues,despitebeingon an online
platform, Dryfta. Youcanreadmore about the two specialALSymposiaarrangedat the
Congress,on pages6 and 18. There are also some summariesand abstractswith AL
content from the AILA Congresson pages 7-17. The publication list and events
announcementsdo not fully cover what is happeningin the field at present,but they
providea glimpseof what is goingon. I encourageyou all to contactthe new conveners
andtell them what is happeningin your area,who is publishingwhat, what conferences,
symposiaandother eventsare comingup, andwhat researchyou are conductingat the
moment.

I am very much looking forward to an end to this year with the hope of some
intelligent and creative solutions to the many problems we face in the world.
Overpopulation, deforestation, pollution, excessiveconsumerism,divisions between
people,diminishedanimalhabitats,war, famine,andpandemics. Thelist seemsendless.
I ama verypositiveperson,soI would like to believethat we, humanbeings,arecapable
of finding solutions to all of these challenges. We have hitherto created the most
amazingwondersof the world. In the future, weςthe autonomouslearningcommunity-
have a huge role to play. We need to educate people and be prepared to hold
discussionsaroundvalues,trust, andautonomouslearningςi.e. all of usneedto learnto
takeresponsibilityfor our actionsandour future.

I am now resigningafter sevenyearsof servingthe AILAReNLA, four yearswith
Moira Hobbs,three yearswith Alice Chik,and the last four yearswith Andy Gaoand
DiegoMideros. Nowit feelsverygoodto handoverto two suchcapablecolleagues. Bring
on the newenthusiasticconveners- Christine& Christine(seep. 2).
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Are your details correct on our database?

Do you get the AUTO_L emails?

Please notify us of your current affiliation and email address by emailing Vola Dominique

dvolaamb@buffalo.edu
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Meet the Conveners

Conveners 2018 - 2021

Dr Kerstin Dofs, has a PhD in 
applied linguistics from 
Macquarie University in 
Sydney, Australia. She manages 
a Language Self Access Centre 
(LSAC) at Ara Institute of 
Canterbury 
in Christchurch. She is  
Interested in research around 
learner and teacher autonomy, 
self-access support and 
advising for autonomous 
learning.
kerstin.dofs@ara.ac.nz

Conveners 2022 - 2024

Have you seen the 

autonomous learning 

bibliography?

www.autonomybibliography.

org

If you have a contribution to 

the bibliography list, email 

your reference in APA to 

Hayo Reinders

hayoreinders@gmail.com

and he will add it to the list

The deadline 

for  the special 

AILA Congress  

issue in SiSAL

is 1  February 

2022

See p. 19 for 

more details

Dr Xuesong (Andy) Gao is an 
Associate Professor in the 
School of Education at the 
University of New South Wales, 
Australia. His research interests 
lie in language learner 
autonomy, language education 
policy, and language teacher 
education. 
xuesong.gao@unsw.edu.au

Dr Diego Mideros is a Spanish 
lecturer and Coordinator of the 
Spanish language courses at the 
Centre for Language Learning, 
The University of the West 
Indies, in Trinidad and Tobago. 
He holds a PhD in Linguistics 
awarded by the same 
university.His research 
interests include autonomy in 
language learning, L2 learner 
identity and phenomenology 
research. 
diego.mideros@sta.uwi.edu

Dr Christine Siqueira Nicolaides
is a Professor of English at the 
University of Vale do Rio do Sinos, 
UNISINOS, Brazil. She has been teaching 
English as a foreign/second language for 
about four decades at different levels. 
Her research interests lie within learner 
autonomy related to second language 
development from a sociocultural 
perspective, within the field of applied 
linguistics.
christine.nicolaides@gmail.com

5Ǌ /ƘǊƛǎǘƛƴŜ hΩ[ŜŀǊȅ is Principal 
Lecturer, Sheffield Business School at 
Sheffield Hallam University. She has 
published on the development of 
learner autonomy, focusing particularly 
on the emotional dimension to learner 
development and assessment for 
autonomy. She has a wide experience in 
leading and co-ordinating events such 
as conferences, webinars and 
workshops. 
C.T.OLeary@shu.ac.uk
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Members with specific 

responsibilities

Dr Vasumathi Badrinathan has a doctorate 
in French didactics. Her research interests 
include learner and teacher autonomy, 
multilingualism, technology in language 
learning and foreign language pedagogy. 
She is also an established classical musician 
of Carnatic music and combines her 
academic and artistic interests in building 
bridges between languages and cultures.
vbadrinathan@gmail.com

Dr Mehmet Boyno has a BA in English 
Language and Literature, and MA and PhD 
degrees in English Language Teaching. His 
main research interests include learner 
autonomy, young learners, professional 
development, and educational drama. 
aŜƘƳŜǘΩǎ ǊƻƭŜ ƛǎ ǘƻ ƎŀǘƘŜǊ ƛƴŦƻǊƳŀǘƛƻƴ 
about autonomous learning events to pass 
on to the members. 
boyno.m@hotmail.com

Events

Dr Maria Giovanna Tassinari is the Director 
of the Centre for Independent Language 
Learning at the Language Centre of the 
FreieUniversität Berlin, Germany. Her 
research interests include learner 
autonomy, advising for language learning, 
and emotions and feelings in language 
learning. Giovanna keeps us up to date with 
Autonomous learning publications. 

giovanna.tassinari@fu-berlin.de

Publications
Dr Dominique Vola Ambinintsoa is a 
learning advisor at Kanda University of 
International Studies in Chiba, Japan. 
She holds a PhD in applied linguistics. 
Her research interests lie in learner 
autonomy, self-access language 
learning, advising in language learning, 
and positive psychology in education. 
Her role in the AILA ReNLAis to keep 
our membership database up to date. 
dvolaamb@buffalo.edu

Membership

Newsletter Information

Dr Lucy Cooker is the Director of Taught 
Courses in the School of Education and the 
Director of Global Engagement for the 
Faculty of Social Sciences at the University 
of Nottingham, UK. She oversees 
undergraduate and postgraduate 
programmes and develops international 
partnerships. She teaches on international 
education programmes and supervises 
Learner Autonomy PhDs. She is  kindly 
sponsoring the AUTO-L email list.    
lucycooker@gmail.com

AUTO_L
emails

Dr Harry Kucha is a lecturer at the 
University of Leeds, UK,andthe Vice 
Presidentof the International
Associationof Teachersof Englishas 
aForeignLanguage(IATEFL). His 
responsibility in the AILA ReNLAis to 
announce new PhD studies on 
autonomous learning. 
vp@iatefl.org

PhDs
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Criteria for joining

1.1. Prospective members should be involved in 
teaching and/or research that includes learner 
autonomy and/or one of its subfields ςlearner 
independence, self-access learning, learning 
strategies etc.

1.2. There is no membership fee

Benefits

2.1. Only members whose membership predates the 
election by at least one month can nominate and 
vote for a convener.

2.2. In the selection of papers for inclusion in the 
wŜbΩǎconference programme, members will be 
given preference so long as their proposal is relevant 
to the wŜbΩǎprogramme theme.

Number of Conveners

3.1. The ReNis headed up by two conveners.

Term of Office

4.1. Conveners are elected for a 3 year term (to 
coincide with the AILA Congress)

4.2. Conveners may stand for re-election for a second 
term.

Responsibilities of Conveners
5.1. Liaising with AILA ςproviding annual reports of 
activities, discussing the ReNsymposium, providing 
membership data etc.
5.2. Organising the ReNsymposium at the AILA Congress 
every three years.
5.3. Producing an annual newsletter. Back issues of the 
ƴŜǿǎƭŜǘǘŜǊ Ŏŀƴ ōŜ ǎŜŜƴ ƻƴ ǘƘŜ wŜǎŜŀǊŎƘ bŜǘǿƻǊƪΩǎ 
website: https://renautonomy.wordpress.com
5.4. Working with the membership ςrecruiting new 
members, maintaining the membership database, 
responding to queries from members and other 
interested parties, publicising ReNactivities and 
autonomy-related publications etc.
5.5. Managing ReNprojects (maintaining the website, 
initiating and overseeing AUTO-L discussions, 
maintaining LAPI).
In the past, selected tasks (e.g. the design and 
maintenance of the website, maintenance of the 
Learner Autonomy Project Inventory (LAPI), organisation 
of the symposium at the AILA congresses etc.) have, on 
occasion, been delegated to other Network members.

Election of Conveners

6.1. An election is held every three years to coincide 
with the AILA Congress. (In the past, elections have 
been held during the Congress, by snail mail and e-mail 
before the congress and most recently by e-mail after 
the Congress).

Nomination of Candidates

7.1. Only individuals whose membership of the ReN
predates the election by at least one month are eligible to 
nominate a convener.

Criteria for Nominees

8.1. Nominees should be members of the AILA 
Research Network on Learner Autonomy. Nominees 
should be able to demonstrate a commitment to the 
field of Learner Autonomy through their research, 
teaching, conference presentations and/or 
publications.

8.2. It is desirable that the two conveners represent 
different parts of the world, in an effort to reflect ReN
membership and to expand activities into different 
parts of the world.

Responsibility for Running the Election

9.1. The convener who stepped down the previous 
term (e.g. Sara Cotterall ran the 2005 election having 
stepped down in 2002) is responsible for running the 
election, i.e. soliciting nominations, sending out the 
ballot, tallying the returns, informing the membership 
of the result of the election.

Our Bylaws
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Find out more 

about the AILA 

ReNLA from our 

website

Learner Autonomy in 

Language Learning
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Scan the QR code for the Learner 

Autonomy in Language Learning -

AILA Research Network website
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Sara Cotterall is a researcher, editor, 
coach and mentor and a former 
convener of the AILA ReNLA(1986-
2002). She has taught in Australia, 
China, Japan, New Zealand and the 
United Arab Emirates. Her most recent 
research outputs focus on doctoral 
writing and self-assessment in 
language learning. 

Academic Orphans and Research Communities

The AILA ResearchNetwork in Learner Autonomy in
LanguageLearning(ReNLA) is my academichome. A strange
sort of home, you might think ςvirtual, impermanentςbut
every scholarneedsone. In 1996, when I started researching
learner autonomy, colleagues in my department were
conducting researchin corpus linguistics,vocabularylearning
and language testing. When some reacted sceptically to
accountsof what I wasdoing,AILAReNLAfriendsreassuredme
that, while the work we were doingwasnovel, it still mattered.
Equallyimportant, joining the ReNLAfamily introducedme to a
group of lively, intelligent people who were committed to
turning our sharedinterest into a vibrant internationalresearch
community.

Given the small number of applied linguistsworking in
learnerautonomyin NewZealandbackthen, it wasessentialto
build relationshipswith international colleagues. I had been
invited to co-convene(with DavidCrabbe)the AILAwŜb[!Ωǎfirst
symposium,to be held as part of the 11th AILACongressin
Jyväskylä, Finlandin 1996. Thatgaveme accessto a²ƘƻΩǎWho
of learner autonomy research worldwide. Shortly after
returning to New Zealand from the 10th AILA Congressin
Amsterdam in 1993, we sent out a Call for Papersfor the
FinlandSymposium. In Jyväskyläin 1996I met old friendsAnita
Wenden* and LeslieDickinsonand, for the first time, Naoko
Aoki*, RichardSmith, JoseLai, Peter Voller, David Hall*, Bill
Savage,Phil Riley, Steven McDonough, Leni Dam, Lienhard
Legenhausen, David Little, FláviaVieira, Véra dos Santosand
others. Many of thesepeoplebecamelifelongfriends. Amongst
others, dear witty, David Hall supervisedmy PhDsome years
later in Sydney,and the convivialBill Savageand I met up in
Thailand,Cambodia,Akita, New Orleans(twice), Sharjahand
Wellingtonover the years.

Why do researchnetworks matter? Researchnetworks
arevital becausethey createopportunitiesandprovidesupport.
Earlycareerresearchers,particularlyPhDcandidatesandrecent
PhDgraduates,can benefit in numerousways. Networksoffer
valuableopportunitiesto questionexistingideas,collaboratein
producingnew knowledgeandprompt new thinking.

Why hasour researchnetwork survived?OurReNLAhas
survivedbecauseof the qualityof the peopleinvolvedin leading
it, andthe qualityof the relationshipsformed. WeŘƻƴΩǘhaveto
meet faceto faceeverythree years,but we do needto nurture
those relationships. We dependon the generosityof members
to take their turn in organising events and managing
communications. Convening the Research Network is a
wonderfulopportunity to contribute,andthe work is rewarding.
So,pleasewelcomeChristineNicolaidesand ChristinehΩ[ŜŀǊȅ
asour newly electedconvenersand pledgeyour activesupport
asthey build on the achievementsof the past25 years.

* Deceased

Words of Wisdom from our Gingers 1

Everysixyearsor so, it seems,the ReNLAis at a turning
point asit facesa completeturnover in conveners. At this time,
it is crucial that membersstep forward to offer their services
andthat the membershipin generalgivesseriousconsideration
to who they want to lead the organizationover the next three
or possiblysix years. Underlyingthe decisionsthat haveto be
made is a key question: what does the ReN require from a
convener?

Obviously,the answer to this question lies within the
word itself: a conveneris expectedto convene. And, indeed,
that is generallyregardedas the principal responsibilityof the
ReNLAleadership, to organizeand chair the symposiumon
learner autonomy at the AILA World Congressevery three
years. However,this isnot the soleresponsibility.

Toconvenealsohasthe nuanceof to bring together. The
ReNLAmembership is dispersed across the globe. If the
network is to survive,then the leadershipmust play an active
role in bringing members together. The technology readily
available today offers unprecedented possibilities. The
convenerscan organize,instigate or lend support to forums,
symposiumsandmini-conferencesin variouspartsof the world.

Another way to bring people together is through
information sharing. Over the years, conveners have kept
membersabreastof what is happeningin the area of learner
autonomy through the researchƴŜǘǿƻǊƪΩǎannualnewsletter.
Giventhe significantrole thesenewslettersplay, I would argue
that one eachyear is not enough. Amongstother things,these
digitalmissiveskeeppeopleinformedof eventsin variousparts
of the world and recent publications as well as various
initiativesin the field. Not only do they keepusup-to-date,but
they also serve to unite us. Gleaning and disseminating
informationisoneof the cornerstonesof communitybuilding.

In the final analysis, an essential aspect of the
ŎƻƴǾŜƴŜǊǎΩwork is communitybuilding. Theresearchnetwork
is, after all, a community: a community of practice basedon
shared commitment to research in the area of learner
autonomyin languagelearning. Communitiesof practicethrive
when they embrace and mentor peripheral participants. In
addition to supportingtheir colleaguesfrom around the world
and promoting their work, convenershave a responsibilityto
nurture the next generationof researchers. Thiscanbedoneby
welcomingthe participationof noviceresearchersin symposia
andother eventsandensuringthat thesearesafespaceswhere
newcomerscangainexperience,insightsand confidence. In no
smallmeasure,the future of this researchcommunityrestson
the shouldersof the conveners.

Garold Murray (convener, 2005-2011) has 
been active in self-access learning in Japan 
where he served as President of the Japan 
Association of Self-Access Language 
Learning (2005-2010), and established and 
managed two self-access centres ςone of 
which was open to the general public. His 
recent publications focus on the 
transformation of self-access centres into 
social learning spaces. 

>>>>>>>
1 From the Chinese: The older the ginger, the spicier it gets. 

(The older, the wiser)
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From the AILA ReNLA

symposium at the

online AILA congress 

in Groningen - 2021

Andy Gao

Recap of the ReNLAsymposium at the 2021 AILA World Congress

TheLearnerAutonomyResearchNetworkheld its ReNsymposium,ά!ǳǘƻƴƻƳȅin the time of complexityin a changingǿƻǊƭŘέΣon

August 18th, 2021 at the AILA World Congress,which was an online event run through the University of Groningenin The

Netherlands. In the symposium,presentersexploredcritical issuesrelatedto learnerandteacherautonomyin the time of complexity

in a changingworld. Presentersusedemergingperspectives,suchascomplexity,ecological,and socio-cultural theoriesto examinea

variety of topics in languagelearning autonomy research. Phil Benson (MacquarieUniversity,Australia)and Jo Mynard (Kanda

Universityof InternationalStudies,Japan)were the featuredspeakers. Phil discussedspaceasa factor in the complexityof language

learner agencyand identity. He highlighted how languagelearning becomescontingent on the ƭŜŀǊƴŜǊΩǎagencyand evolving

multilingualidentities. Jodrew on resultsof researchinto languageƭŜŀǊƴŜǊǎΩperceptionsanduseof a self-accesscentrein Japan. She

suggestedhow learningadvisorsmight attend to the three basicpsychologicalneedsof competence,relatedness,and autonomyin

advisingsessions.

The symposiumincluded 11 standard presentations. Thesepresentationsshowcasedstudies that investigatedhow language

teachersundertakestrategicefforts andachieveautonomyin professionalpractice,andstudiesthat criticallyexaminedhow language

learneridentity andagencycouldbeusedto generateinsightsinto autonomouslanguagelearning.

Jing Huang reported on a multiple case study that investigatedhow Englishlanguageteachers perceived affordancesand

constraintsin their teachingin Shenzhenand HongKong,and how they respondedto these. EduardoCastroand LarissaDantas

RodriguesBorges reported on how pre-service languageteachers transformed themselvesthrough reflections and actions on

empathy and autonomy. Borja Manzano Vázquezand Manuel JiménezRaya demonstrated how analysisof student ǘŜŀŎƘŜǊǎΩ

practicum experiencecan help us determine the development of their professionalcompetencetowards teacher and learner

autonomy. MarcellaMenegalealsodiscussedhow to supportteachersandstudentteachersin their efforts to developa pedagogyfor

autonomy. LeenaKuure and Riikka Tumelius focusedon the complexity of languageǎǘǳŘŜƴǘǎΩagencyand identity work, while

envisioningtheir professionalcareeraslanguageteachersin a Finnishcontext. CloselyrelatedtoWƻΩǎfeaturedpresentation,Giovanna

Tassinarialso looked at the dynamic interaction between advisorsand learners as mediated by internal, individual factors and

externalfactors.

Michael/ŀǊǊƻƭƭΩǎtalk echoedPhil.ŜƴǎƻƴΩǎemphasison the importanceof spacein languageƭŜŀǊƴŜǊǎΩautonomouslearning. His

study exploredhow the disparateexperiencesof learnersinteracted with eachof the learningspacesthey were in, and how new

practicesand identities emerged. Paola Palma and Diego Mideros explored blended learning in a Spanishfor SpecificPurposes

course,andhow languagelearnersbenefitedmore from face-to-facesessionswhere they interactedwith a more experiencedother.

Kevin Yungchallengedthe view that teacher-dependenceand learner autonomyare mutually exclusiveand proposedthat private

tutoring provides an opportunity for students to learn English autonomously. Carmen Becker discussedhow personal and

institutionalizedlearningspacescanbemergedto allow teenagelearnersto bring in their identity andindividualrepertoireof skillsfor

better control of their learning. XinyangLusharedhow autonomousChinese-speakingsojournersexercisetheir agencyin seekingout

affordancesofferedby their socialnetworksfor diverselinguisticandnon-linguisticencounters,asthey pursuetheir learninggoals.

Threefocusedpresentations(posters)discussedǘŜŀŎƘŜǊǎΩbeliefs,experiencesand practices. Yi Wangreported on her study that

examined ChineseschoolǘŜŀŎƘŜǊǎΩcognition and practice about languagelearner autonomy. Xuemei Zhao and Zhifang Xiao

interpreted EFLǘŜŀŎƘŜǊǎΩbeliefs about learner autonomy in an Art collegein China. Chin-chi Chaoreported on how one Chinese

teacherreflectedon her experienceasa memberof a YouTubelanguage-teachingteam.

The symposiumhelped develop nuancedunderstandingsof emergingtopics in learner autonomy researchin the contextsof:

learningin the classroomand beyond,teacherautonomy,self-accesscentres,languageadvisingsettings,and technology-enhanced

languagelearning. Thepresentersand the audienceworked towardssynergizingefforts and intellectualinvestmenttowardsa better

understandingof autonomyin thiscomplexandrapidlychangingworld.
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Presentation summaries
from the AILA Congress

>>>>>>>

Jo Mynard - Kanda University of International Studies, Chiba, Japan

joanne-m@kanda.kuis.ac.jp

The shifting role of advising in self-access: How can we support 
the basic psychological needs of our students?

In my presentationat AILA2021, I looked at the shifting role of
advising in self-accessand how it plays a crucial role in supporting
motivation and wellbeing in language learning. Advising in language
learningis an approachto languageeducationwhere the focusis on the
promotion of language learner autonomy (Mynard & Carson,2012).
Advisingin this case takes the form of one-to-one reflective dialogue
betweena learnerand a learningadvisor/counsellor. Thisprocesscanbe
saidto be situatedwithin a complexityperspectiveasit is non-linear and
holistic(Castro,2019).

In order to explore the shifting role of the learningadvisorin a
self-accesscontext,I beganby drawingon the resultsof someresearchwe
did at the self-accesslearningcenter (SALC)I work at in a university in
Japan(Mynard& Shelton-Strong,2019). Theresearchwasconductedby a
largeteamof researchersandlookedinto perceptionsanduseof the SALC
from a self-determinationtheory (SDT)(Deci& Ryan,1985; Ryan& Deci,
2017) point of view. Theresultsindicatedthat there wasa highdegreeof
autonomypresent in the learningenvironment, i.e. a senseof personal
choice and agency to frequent the SALCand use it in personally
meaningfulways. However,resultssuggestedthat morework isneededin
order to providesupport for competenceand relatedness,which are the
other two essentialingredientsnecessaryfor people to thrive, according
to SDT. Competenceis a senseof optimal challengeandachievementthat
is associatedwith confidence. Relatednessis a sense of belonging,
acceptanceand connectionwith others. We found a rangeof contextual
and psychological barriers related to beliefs, previous learning
experiences,expectations,personality,culture, identity, motivation,anda
rangeof other individualdifferencefactorsaffectingthe motivationto use
Englishin the SALC.

With sucha rangeof complexfactors,advisingis ideallysituated
to provide support for basic psychologicalneeds (Mynard & Shelton-
Strong,2022). For example,advisingentailsunderstandingtheƭŜŀǊƴŜǊΩǎ
perspectiveor internal frame of reference, taking a non-judgmental
approach,usingnon-controlling language,and engagingin careful and
empatheticlisteningin order to supportautonomy. An advisorsupports
competenceby offering well-timed and meaningful feedback,assisting
with goal setting and introducing strategiesand resourcesin a non-
controlling way. Due to the highly interpersonalnature of advising,an
open and trusting relationship evolves which satisfies the basic
psychologicalneedof relatedness(Shelton-Strong,2020).

I concludedmy presentationwith practicalexamplesof waysin
which teachersor learningadvisorscanwork with languagelearnersto
support motivation and wellbeing in languagelearning. For example,
advisors can use intentional discursivestrategies and behaviors for
supportingbasicpsychologicalneeds(Shelton-Strong& Tassinari,2022).
We canalsohelp learnersto createand follow their own learningplans,
to focuson their individualdifferences,and to usevarioustools to help
them discovermoreabout themselvesandthe waysthey learnbest.
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Language students as potential change agents in language 
pedagogy - professional vision in emergence

On their path to becoming professionals in language
education,pre-serviceteachersneed opportunities for reflection and
hands-on work in orchestrating learning in hybrid settings where
diversedigitalandmaterialspacesmeet (Ryberg, Davidsen& Hodgson,
2018). Due to the strong tradition of classroom-based language
educationand teachereducation,orchestratinglanguageteachingin
complexenvironmentsis often new to pre-serviceteacherswho need
to develop their professional vision and agency (Ahearn, 2001;
Goodwin,1994). Thedesignapproachcanprovidea platform for joint
negotiation of meaning, considering the nature of language and
languagelearning,technologiesusedfor pedagogicalpurposes,aswell
asthe practicalitiesandpedagogicalgoalsof the developingdesign.

Thisstudy wassituated in Finnishlanguageteachereducation
wherepre-serviceteachersin theiraŀǎǘŜǊΩǎstudiesengagein a design
processby designingand orchestratingEnglishlearning projects for
schoolchildren. Three perspectiveswere taken to shed light on the
developmentof languagepedagogyas well as pre-serviceǘŜŀŎƘŜǊǎΩ
professionalvisionandagency: 1) A discoursesurveyof public talk on
languageeducation and technology; 2) An overview of results from
past design-driven courses; 3) A closer look at one of the course
iterations. Thestudydrawson nexusanalysis(Scollon& Scollon, 2004)
which looks at socialaction in situ, and at the sametime how it is
bound to more distant time-spacesin the past, present,and future.
The researchmaterials include video recordings,reflection papers,
designdrafts,aswell asobservationnotes.

Thediscoursessurveyat the time of the COVID-19 pandemic
lockdownbrought up conflicting perspectiveson languageeducation
and technology,voicedby teachers,parents,students,and politicians
among others. These differing views were related to ǘŜŀŎƘŜǊǎΩ
pedagogicalexpertise,workload, and technologicalresources. Equal
opportunities were not regardedas self-evident as there were great
differencesin home spacesand facilities, life situations, as well as
technicalandpedagogicalsupport. Schoolswerepositioneddifferently
regardingleadership,tools, and ICTstaff. Legislationand curriculafor
educationwere interpreted in variouswaysby different actors,which
had consequencesfor pedagogicalsolutions. The results confirmed
earlier observationsabout slow changein the tradition of language
pedagogy; classroomand materials-driven teachingis experiencedas
the norm,andflexibletechnologyusehasnot becomea naturalpart of
pedagogicalpractices.

Researchon the past design-driven coursesshowed how pre-
serviceǘŜŀŎƘŜǊǎΩexperiencesof languagelearningandpracticeteachingin
classroom-based teacher education guided their understandings of
languageeducation in hybrid environments. Pedagogicaldesignswere
first envisioned with a strong focus on language, while the design
approachgavesupport in switchingthe perspectivetowardsparticipation
in social action and languaging(van Lier, 2007). The final designsof
languageprojectsencouragedŎƘƛƭŘǊŜƴΩǎuseof their languagerepertoire
through diverse literacy practices with the media, gaming and other
interests. Theperspectiveswitchwasreflectedin the pre-serviceǘŜŀŎƘŜǊǎΩ
surpriseat children'senthusiasm,agency,and capacityto engagein the
designedactivitiesonline. Nevertheless,there were differencesbetween
pre-serviceǘŜŀŎƘŜǊǎΩperceptions, as revealed by the design process.
Somesaw their designsas meaningful for the transformation of their
future practicesin languagepedagogy,while others consideredlanguage
learning in hybrid environments in action-driven projects as rather
marginal.

A closer analysisof one course iteration highlighted pre-service
ǘŜŀŎƘŜǊǎΩefforts in detachingthemselvesfrom text-book type tasksand
movingtowardsan action-basedscenariowhich emphasizedflexible and
meaningfultechnologyuse. Thedesignconceptwasanonlinecoffeeshop
where people of different ages,languageresources,and interests were
able to meet each other at virtual tables and engagein various group
activities. Balancingbetween old and new practiceswas also apparent
throughout this designprocess. However,the studentsshowed in their
post-project reflections that they were able to critically evaluate the
projects and envision future development showing their evolving
professionalvisionandagency. In other words,the studentswere able to
seethemselvesasactiveand independentagentsin languagepedagogy,
which rather points to their emerging role as change agents than
adherenceto what is familiar.
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Complexity in advising for language learning: from theory to 
practice 

For more than a decade now the theory of complex dynamic
systems(CDS)hashelpedto broadenthe way we look at secondlanguage
acquisition (SLA) processes (Larsen-Freeman, 1997), language learner
autonomy (Paiva,2006), and languagelearning in self-accessand social
learningspaces(Murray,2021).

The first time I heard about complexity theory was in 2011. I was
invited to a JournéeŘΩŞǘǳŘŜǎat the Universitéde Nancy,Didactiquedes
langues et complexité. The invitation came from colleaguesfrom the
CRAPEL. I had alreadyvisited the CRAPELwhile working on my PhD,where
somecolleaguesparticipatedin validatingthe dynamicmodel of autonomy
whichwasoneof the resultsof my PhDresearch.

Takingpart in the JournéeŘΩŞǘǳŘŜǎ, wasa revelation. WhenI defined
autonomyin my PhDasa dynamicάŎƻƳǇƭŜȄmetaconstruct, a constructof
ŎƻƴǎǘǊǳŎǘǎέΣanddesignedthe dynamicmodelof autonomy(Tassinari,2010,
p. 124), I did not know about complexity theory. So, listening to the
researchersthat day waslike connectingthe two sidesof a coin. It waslike
finding the rootsof my workandreconnectingto anunknownparent.

A few yearslater, while researchingadvising,I encounteredthe eye-
openingwork of WalkyriaMagnoandher team on CDSin languagelearning
andadvising(Magnoe Silva& Borges,2016).

Complexdynamicsystemsare self-organizing,co-adaptivesystems
that emerge from the interaction of their multiple components,agents,
individuals,elements,phenomena,and processes. For example,άƛƴŘƛǾƛŘǳŀƭ
birds coming together to form a flock, or elements, e.g. moisture, air
currents,and temperatureinteractingto createa weatherǎȅǎǘŜƳέ(Oxford,
2017, p. 114). Their complexity is due to the fact that άƛƴǎǘŜŀŘof single
causalvariables,we have interconnectingand self-organizingsystemsthat
co-adaptandthat maydisplaysuddendiscontinuitiesandthe emergenceof
newmodesandbehaviorsέ(Larsen-Freeman& Cameron,2008, p. 203).

Languagelearning,and autonomouslanguagelearningcan be seen
as a complexdynamicsystemin which learners,teachers,advisors,peers,
friends, or family interconnectand interact in a non-predictableway with
elementsand multiple variablessuchas linguisticinput, learningmaterials,
institutional contexts, social and political context. The ƛƴŘƛǾƛŘǳŀƭǎΩown
motivation,beliefs,attitudes,experiences,emotionsandfeelingsarepart of
thesesystemsand contribute to the languagelearningprocessitself (Paiva,
2006).

Understandingadvisingfrom the complexityperspectiveάƛƴǾƻƭǾŜǎa
shift from practicinglanguagelearningadvisingin isolationto consideringit
an open system,connectedto other processes,agents,phenomenaand
their influenceasmultiple causesfor its success,resistanceand/or failure. It
also includesconsideringits nonlinear changesand its unpredictability.έ
(Laura,advisor,in Tassinari,2017, emphasisadded)

Understandingadvisingfrom the complexityperspectiveallowsusto
seethe biggerpictureof the advisingprocess,andto reflect more deeplyon
the advisor-adviseerelationshipasit evolvesduring the advisingprocess. In
particular,it means:

- Payingattention to individualaspectsof the advisee(andthe advisor),such
as motivation, beliefs, emotions or feelingsand how these may influence
the learningprocess.

- Looking at the dynamic interaction between advisorsand learners as
influenced by both internal, individual factors, and external, contextual
factors.

- Consideringthe ŀŘǾƛǎŜŜΩǎand the ŀŘǾƛǎƻǊΩǎimmediate physical and
institutional environment, and how these reverberate in the advising
process. For example,how the room or the spacein which advisingtakes
placeinfluencescommunication,a feelingof well-being.

- Consideringhow the larger institutional and social environment
influencesadvisingpractice,for examplehow languageadvisingisseen
in the institution, by teachers, by other learners, by senior
management,andhow this enhancesor diminishesappreciationof this
service.

- Including these aspectsboth in the advisingdialogue and in the
ŀŘǾƛǎƻǊΩǎreflectionon the advisingdialogueandprocessitself.

In my personal and professional experience, adopting the
complexity perspective means widening and deepening my own
perspectiveboth on the adviseeandon myselfasan advisor,with new
impulsesboth for practiceandresearch.
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A Personalised Autonomous Model for International Sojourners 
in Higher Education

Multilingual sojournersnow make up a large proportion of the
total student cohort at universitiesin Australia. Suchhigh-level study in
Englishposes challengesfor many of those who speak Englishas an
additional language. While universitiesoffer a rangeof support services,
in most casesthese do not yet sufficiently addressstudents' diverse
languageneeds. In responseto this issue, I created an extracurricular
programentitled PersonalisedEnglishLanguageEnhancement(PELE)to
apply a PersonalisedAutonomous(PA)model that I developedto help
translation and interpreting students enhancetheir bilingual language
proficiency(Kim,2014, Kimand Jing2019). Thefundamentalprincipleof
the pedagogicalmodel is to guide students to personalisetheir own
learningindependently. Studentsidentify their linguisticneeds,developa
personal project to addressthose needs, implement the project and
evaluatetheir progress. The PELEprogram was piloted with about 300
students in 2016. The data showed it made a significant impact on
students' confidence in their languageskills, self-efficacy in learning,
emotional well-being and senseof belonging. As a result, it becamea
credit-bearingcoursein 2017andhasnow beentakenby more than 1000
students across faculties at all levels including undergraduate,
postgraduatecourseworkandPhD.

>>>>>>>

Mira Kim

A series of paired-samples t-tests with the data collected
throughentry andexit surveys(n=447) from 2018to 2020showedthat
studentswho completedPELEasa credit-bearingcourseimprovedtheir
confidencein usingall four Englishskillsin both academicandeveryday
contexts but particularly in academicspeaking[the entry (m=2.95,
SD=0.79) and the exit (m=3.56, SD=0.8) conditions; (t(442)=14.2,
p<0.001)] and writing skills [entry (m=3.09, SD=0.9) vs exit (m=3.74,
SD=0.83); (t(442)=12.03, p<0.001]. The tests also showed that they
enhancedtheir self-efficacy skills for self-regulated Englishlearning,
academicengagement(i.e. group work, classroomparticipation) and
socialengagement(i.e. making friends). Theseresults are statistically
significantwith the p-value being less than 0.001. Nearly 80% of the
studentsrespondedthey were highly satisfied(37%) or satisfied(41%)
with the courseandthey saidthat PELEhada significantimpacton their
motivation to study (73%), self-confidence(68%), autonomouslearning
(66%) and languageskill development (62%). The numbers in the
bracketsare the percentagesof studentswho rated at least4 out of 5.
At the end of the course, students developed a strong sense of
belongingto the PELEcommunity. Their senseof belongingto their
facultyanduniversityalsoincreasedafter PELE.

Thesefindings,which are discussedin detail in a paper I
have been working on, clearly indicate that it is time for us to
reconsider existing approaches to supporting international
sojournersin the ongoing developmentof their languageskills.
The PELEapproach does not focus on teaching international
students English skills but on providing them with careful
scaffoldingand guidingthem to own and be responsiblefor their
learning. Studentshave high levels of willingnessto learn and
grow and they have access to abundant resources at their
universitiesor online for free. When they are not regardedas
passiveconsumersof learning but invited as partners, they not
only grow in confidence and self-efficacy but become active
partners in building and sustaininga vibrant learningcommunity
that has not just survived but thrived even during the
unprecedentedlychallengingperiodof the COVID-19.

I proposethat we asuniversityeducatorsshift our focusto
learningwith students,listeningto what they want andcreatinga
learning community. In this way, we can galvanise our
international students into a 'virtuous circle,' in which students
are confident enough to optimise the existingopportunities for
interaction and real-life languageuse and development,accept
themselvesas languageusers with sufficient abilities for their
current contexts,and becomeactive co-producersin creating a
warm and safe learning community. The benefits of such a
virtuouscirclewill flow on to localstudentswho learnside-by-side
with internationalstudents. Furtherresearchis neededto find out
how our students,both internationaland local,canbest optimise
their opportunities for mutual learningand further developtheir
leadershipskillsandglobalcitizenship.

References

YƛƳΣ aΦ όнлмпύ Ψ!Ŏǘƛƻƴ ǊŜǎŜŀǊŎƘ ƻƴ ŀŘǾŀƴŎŜŘ ōƛƭƛƴƎǳŀƭ 
ŜƴƘŀƴŎŜƳŜƴǘ ƛƴ ǘǊŀƴǎƭŀǘƻǊ ŜŘǳŎŀǘƛƻƴΩΣ ƛƴ YΦ YǳƴȊΣ 9Φ Teich, S. 
Hansen-Schirra, S. Neumann and P. Daut (Eds.), Caught in the 
Middle ςLanguage use and translation, Saarbrucken: Saarland 
University Press, pp. 195-213.

YƛƳΣ aΦΣ ϧ WƛƴƎΣ .Φ όнлмфύ Ψ! ǇŜǊǎƻƴŀƭƛǎŜŘ ŀǳǘƻƴƻƳƻǳǎ ƳƻŘŜƭ ŦƻǊ 
ŜƴƘŀƴŎƛƴƎ ǘǊŀƴǎƭŀǘƛƻƴ ǎǘǳŘŜƴǘǎΩ ƭƛƴƎǳƛǎǘƛŎ ŎƻƳǇŜǘŜƴŎŜΣΩ ƛƴ aΦ 
Koletnikand N. Froeliger(Eds.), Translation and language teaching 
ςContinuing the dialogue between translation studies and 
language didactics, Newcastle upon Tyne, Cambridge Scholars 
Publishing, pp. 127-146.

AILA Congress summaries, cont.

10

mailto:mira.kim@unsw.edu.au


Marcella Menegale, Ca' Foscari University of Venice, Italy
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Promoting language learner and teacher autonomy in student 
teachers

In recent times, higher education institutions have faced
significant challengesdue to the Covid-19 pandemic. Moving online
coursesthat were previouslytaught faceto faceor in a blendeddelivery
mode, has forced both teachersand studentsto reorganisetheir work,
their time, and their way of experiencingteachingand learning. While
imposing some recognisable limitations in terms of classroom
relationships, student participation in educational experiences and
teachingmethodology,this situationhasalsoprovidedan opportunity to
further reflect on how to support learnerand teacherautonomy(Dvir &
Schatz-Oppenheimer, 2020). With the aim of contributing to this
reflectionprocess,I carriedout asmall-casestudy.

I decidedto take advantageof an academiccourse(Instructional
Designfor LanguageEducation)I wasgoingto teachonline due to Covid-
19 restrictions,within the MA curriculum in LanguageSciences. As this
coursewasnovel in our academicofferings,it representedan invaluable
opportunity for me to experiment with something new. Students
enrollingin this courseare interestedin SLteachingand generallyaspire
to takeup a languageteachingcareer. Therefore,I decidedto embarkon
what Little (1995) advocatedwhenwritingάǿŜneedto giveexperienceof
beingan autonomouslearner to our prospectiveteacherswhile they are
learning how to teach ƛǘέ. First, I designeda course where student
ǘŜŀŎƘŜǊǎΩknowledge and understandingof curriculum and materials
designwere promoted alongwith the developmentof their learnerand
teacher autonomy. Then, I documented the process and results to
understandif the coursehad been successfulin achievingits learning
goals.

>>>>>>>

Aware of the fact that teachers who intend to promote
pedagogies for autonomy need first to question their roles and
assumptionsas teachers (Vieira, 2009), I embarked on a reasonably
extensiveliterature review in searchof a pedagogicalframeworkwhich
couldsubstantiatemy own teachingbeliefs. I found that{ƛƴŎƭŀƛǊΩǎ(1999)
metacognitiveawarenessmodel was especiallysuited to ground my
study. The following three dimensionsof the model were therefore
integratedin my course: (1) awarenessof the subjectmatter (in the case
of my course, this was related to issuesin curriculum design in SL
teaching); (2) awarenessof ƻƴŜΩǎlearning and teaching process(i.e.,
awarenessof what is neededto improveƻƴŜΩǎrole asa learnerandasa
teacher); and (3) learner-teacherawareness(i.e., awarenessof oneself,
ƻƴŜΩǎorientations). I tried to implement a learning-by-doing process
where technology-mediatedreflectiveinput, practicaltasks,cooperative
work, and self-assessmentactivities were used recursively. Particular
attention was also paid to providing differentiated input and
opportunitiesfor criticalunderstandingof what wasbeingdoneandwhy.

To understandwhether my student teacherswere developing
their learner-teacherautonomy,I decidedto triangulatedifferent kinds
of data: I used a teacher diary, an anonymousmid-course student
(self)assessmentquestionnaire, and a worksheet to analyze student
ǘŜŀŎƘŜǊǎΩauthored teaching materials. Although about 70 students
enrolledin the course,only 18 of them attendedall the classes. Of them,
only 11 answered the questionnaire, which is evidently one of the
limitationsof the study.

Findingsshowedthat the student teachersdevelopedan
impressivelevelof awarenessof the issuesinvolvedin curriculum
designin SLteachingςe.g., all of them acknowledgedthe value
of groupactivitiesandthe effectiverole of multimediainput such
as TEDtalks for inducing critical reflection. Yet, findings also
revealed their difficulties in understandinghow to integrate a
pedagogy for autonomy in their own teaching lessons and
materials. They also emphasized that the course was too
demandingin terms of the quantity of content and amount of
time devoted to practical activities ςwell in excessof the
workload expectedfor a 6 ECTScourse,which was something
evident to me aswell.

Theseresults made me reflect on some issuesthat still
remainunsolved. Althoughmuchhasbeensaidin the last twenty
years(from Camilleri,1999to more recentworkssuchasJiménez
Raya & Vieira, 2020) on how to integrate learner and
(consequently)teacherautonomyin pre-serviceteachercourses,
I believethat further debateis needed. For instance,coursesare
generally too short to promote adequate learner autonomy
development; classesaretoo largeto allow for active,meaningful
learner autonomy experiences; and too many dimensionsare
involvedin both learnerautonomyand teacherautonomyto all
be considered thoroughly and made available through short
training courses. Giventhese constraints,what should be given
priority in pre-serviceteachingcourses?
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Autonomy through online spaces: How classrooms and online 
resources interact to foster independent learning and the 

development of linguistic identity.

Languagelearnerstoday, whether engagedin formal classroom
learningor workingentirely independently,are spendingmore andmore
of their learning time online in one way or another. In Japanese
universities, even before the Coronaviruspandemic, large-scale CALL
(computer-assisted language learning) programs were provided by
institutions, and often mandated. Suchlarge- scale,dedicatedlanguage
learning software, though, represents just a small part of the online
experienceof moststudents,andof the approachto learningmaterialsof
most teachers.

In Japan,educationaladministratorschargedwith managingthe
budgetsfor large programs,and teacherswith expertisein educational
technologiesoften havedivergentviewson the role of technology. It is
perhaps fair to say, if something of an over-generalisation, that
administrators are several steps behind CALLteachersand designers.
Administratorshave frequently viewed CALLtechnologiesas meansof
reducingcosts: in its simplestiteration asa meansof replacingteachers
with computers. (Salomon1990, p 50). CALLpractitionersanddevelopers,
on the other hand,haveoverwhelminglyrejectedthis simplisticview,and
instead focussedon: 1) the potential of CALLto allow teachersto re-
orient their role towards that of facilitator, 2) the dangers to good
educational practice of the naive implementation of CALLtechnology
without adequateteachersupport. (Hubbardand Reinders2013). Many,
if not most, CALLteachersseeCALLessentiallyasmeansof empowering
learnersby allowingthem to developautonomouslearningpractices.

As online spacesbecome more and more easily availableand
readily accessedby languagelearners,the possibilitiesfor autonomous
learninghavenever been greater. Thispaper drawson Wenger's(1998)
notion of communitiesof practice, Norton's (2013) imaginedself, and
Sfardand Prusak's(2005) characterisationof identity formation asbeing
fluid and defined through stories,to explorehow online spacesinteract
with traditional classroom spaces to facilitate learning and the
developmentof learneridentities.

In order to do this, my paperrefers to data from a project which
examined the use of a variety of online spacesby students learning
Englishas a foreign languagein university classrooms. Teachersand
students in a variety of educational situations were surveyed and
interviewed about their experiences using computers and online
resourcesin andout of Englishlanguageclassrooms.

>>>>>>>

Michael Carroll Theseresourcesincluded the online course management
program, Moodle, the integrated CALLpackages,EnglishCentral
and Dyned, drilling software (ALCAcademyand UCAT), and a
variety of free online resourcessuch as Real English, Lingorank,
LyricsTraining, and others. In the paper I describethe background
to this data gatheringand presenta qualitativeanalysisof learner
writing carried out concurrently with their use of the online
resources. This analysisfocuseson the stories that learners told
about themselves,and that teachersand learnerstold about each
other.

Learnersreflected on their experiencesfrom a wide range
of perspectives. These included the changes they noticed in
themselvesaslanguagelearnersandspeakers; the developmentof
the identitiesthey were comingto imaginefor themselves; andthe
critical judgements about their learning experiencesthey were
increasinglyable to make. Many displayedgrowing awarenessof
the challengesand opportunities they were facedin selectingand
evaluatingresources; there was also evidencethat both they and
the teachersincreasinglycame to perceiveconnectionsbetween
this growingcritical awarenessand their awarenessof developing
identities.

Thepaper discusseshow we might interpret these learner
experiencesin terms of how their experiencesinteracted, how
learning practices emerged (with greater or lesser degrees of
effectiveness), and how identities were constructed and re-
constructed as they entered into new communities of practice.
Further, it considerssomeof the limitations of this kind of study,
addressingthe question of how representativethe subjectswho
respondedextensivelyand positivelyto theǊŜǎŜŀǊŎƘŜǊǎΩquestions
were. Thosewho respondedlesscomprehensivelyor not at all to
this type of researchare an often ignored and under-researched
group. Thepaperconcludesby consideringhow the experiencesof
this group can be grasped,and how suchlearnerscan be helped.
For example,there is someevidenceto suggestthat incorporating
reflective writing prompts into regular coursework, rather than
usingdirect questionnaires,may elicit more substantivedata; and
that actingpromptly on suchdataboth encouragessuchreflection,
andcontributesto learningoutcomes.
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Out-of-class learning in Spanish for Specific purposes course: A 
case study in the aviation industry in Trinidad and Tobago

For this presentation,we sought to evaluatethe affordances
andconstraintsthat we encounteredwhile trying to promote Learning
Beyondthe Classroom(LBC)in a coursethat we designedfor a local
airline. Thiswasa qualitativestudyconductedat TheUniversityof the
West Indies in Trinidadand Tobago. Our main sourcesof data came
from in-depth interviewswith three teacherswho deliveredthe course
and a narrative from Paola,one of the co-authors of this paper and
oneof the three teachers.

Our study took placeat the ¦ƴƛǾŜǊǎƛǘȅΩǎCentrefor Language
Learningwhere Spanishis the most popular language. Trinidad and
¢ƻōŀƎƻΩǎofficial languageis English,but given its closeproximity to
LatinAmerica,Spanishis the first additional languageof choicein the
country. The¦ƴƛǾŜǊǎƛǘȅΩǎLanguageCentreoffers languagecoursesto
the universitycommunityand the generalpublic. Onrequest,we also
design tailored courses for the corporate sector, mainly with a
businesscomponent.

In 2018, a localairline approachedus seekinga proposalfor a
course. Wedesigneda 12-weekcourse,but opted for a blendedmode
of delivery instead of a fully online course. Our main concern in
designinga fully online course was doubt about the ǇŀǊǘƛŎƛǇŀƴǘǎΩ
readinessto engagewith sucha coursein light of their full-time work
duties. We adaptedthe coursefrom a BusinessSpanishtextbook and
incorporated vocabulary and situations relevant to our target
audience. In designingthis coursewe aimedto meet the expectations
of the airline, but we also saw a researchopportunity in that we
sought to explore how learners would respond to learning
independently using the online platform we had designedfor the
course.

Theoretically,we looked at the LBCelements proposed by
Reinders(2020), namelylocation(physicalor virtual spaces),formality
(formal or informal learning),pedagogy(instructionor no instruction),
and control (choicesmade by or for learners). This framework also
takesaccountof the stagesnecessaryto get studentsinvolvedin LBC
via the classroom. Thesestagesinclude i) encouraginglearners by
raising awarenessof LBCopportunities and motivating them to use
such opportunities; ii) preparing learners for LBC by introducing
controlled practicein class; iii) supportinglearnersby providingthem
with feedback and guided activities; and iv) offering learning
opportunitiesthat involveLBCwith minimalassistance.

In terms of complexity theory, we took into consideration
aŜƴŜȊŜǎΩ(2011) view of autonomyas a complexecologicalsystemwith
different degreesof interdependence. In this perspective,learnersoften
interact with environments and such interactions are influenced by
affordancesand constraints. Affordancesare a key element in this view.
Murray (2017) reminds us that άŀŦŦƻǊŘŀƴŎŜǎdepend on ƭŜŀǊƴŜǊǎΩ
perceptions. Learners have to be able to see the potential in the
environment. Affordances rely on the discourses surrounding the
ŜƴǾƛǊƻƴƳŜƴǘέ(p. 122).

The interviews with the teachersand tŀƻƭŀΩǎnarrative yielded
some interesting results. We found that teachersplay a pivotal role in
promotingLBCin the classroom. Of the three teachers,only Paolasawthe
online component of the course as an affordance for teaching and
encouragingher learnersto learn independentlyas they completedthe
online activities. Thisleadsus to suggestthat teacherstoo must seeLBC
resourcesasaffordancesin order to be able to encouragelearnersto use
theseresources. Affordancesalsodependon how teachersperceivethem
and promote them in their classes. A teacherwho doesnot seepotential
in a particulartool will be unableto help learnersseethat potential. Since
teachers help create the discoursesthat surround the environment
(Murray, 2017), they need to believein what they are encouragingtheir
learnersto do andto use.
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Connecting learner autonomy and teacher autonomy through 
empathy

It goeswithout sayingthat languagelearningand teachingis
essentiallya relational and emotional process(Gkonou & Mercer,
2017). It demands from both teachers and students careful
considerationof how their emotionsinfluencetheir behaviors, beliefs
and social relationships. Murphey et al. (2010) rightly argue that
emotional belonging precedes learning; therefore, creating a safe
environmentwhere teachersand studentscanexpresshow they feel,
create positive socialrelationshipsand exercisetheir autonomy is of
paramount importance for successfullearning. In languageteacher
education,this involvesexplicit discussionof emotions,empathyand
autonomy,which might help pre-serviceteachersdevelopthe ability
to listen to otherswithout judgingthem, the sensitivityto understand
ƻǘƘŜǊǎΩnon-verbalcommunicationand the ability to foster autonomy
in others(Kato& Mynard,2016; Mercer,2016; Borges,2019).

We understand autonomy and empathy as complex, dynamic,
multifaceted constructs (Borges,2019; Mercer, 2016). As a system,
autonomy is closely related to motivation, identities and emotions.
This means that autonomy interacts with these other systems in
diverse ways and contexts, navigatingsetbacks,periods of stability,
and phases of progress acrossƭŜŀǊƴŜǊǎΩlifetimes (Borges, 2019).
Similarly, empathy emphasisesthe relationships we create and
nurture with others. As with autonomy, empathy is not a fixed
personalitytrait, but a dynamic,context-sensitiveskill (Kyrnaric, 2014;
Mercer, 2016). Thisdynamismmeansthat our empathicskillscan be
improved and changed over time. In this sense, empathy and
autonomyinvolveobservation,reflection, and action (Vignemontand
Singer,2006). In our view, autonomyand empathyare closelyrelated
becausethey demandfrom individuals(especiallyfrom teachers)the
sensitivity involved in respecting ƻǘƘŜǊǎΩlearning process and
understandingǎǘǳŘŜƴǘǎΩdecisionto exercisetheir autonomy in and
beyondthe classroom.

Wecarriedout an investigationthat exploredpre-serviceEFLǘŜŀŎƘŜǊǎΩ
transformationduring two teachingmethod coursesin a universityin
Northern Brazil. More specifically,we describehow they experienced
empathy in the classroomand promoted autonomy in this context.
Thetwo coursesaimedto provideteacherswith opportunitiesto teach
Englishin a real contextby offering a free first-levelcourseto a group
of studentsfrom the communityaroundthe universitycampus.

After teachingeachclass,teacherswrote a teachingdiary, sharingtheir
experiencesandreflections. In this study,we report on 44 teachingdiaries
written by 22 pre-service EFLteachers. These diaries were analyzed
qualitatively,and the data were organizedinto three major categories-
empathy(caringabout othersandoneself),emotions(relationshipsin the
classroomandoneself),and(self)transformation.

Results showed that empathy emerged from appraisal of the
environment, including in relationships with students as participants
reported experiencinga senseof encouragementand acceptancewhile
they were teaching. Teacherstook into considerationhow their students
would feel and employed strategiesto connect with their students. In
addition, teachersdevelopeda senseof self-care from reflectingon who
they were as teachers. The participants also lacked confidence and
reportedexperiencingdifferent emotionsincludingfear,anxiety,joy, love,
and satisfaction. These emotions were regulated in order to express
kindnessfor others and oneself (Castro,2021). Teachersalso reported
how fundamental it was to have the support of their classmateswhile
teaching. Thisstudyhighlightedthe importanceof reflectingon autonomy
andempathyin languageteachereducationcontexts.
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Autonomy has become a goal in the field of 

foreign and second language education. Research 

demonstrates that teacher autonomy depends 

substantially on the achievement and exercise of 

teacher agency to construct teacher identity. 

Despite the wealth of literature on teacher identity, 

agency and autonomy among pre-service, novice, 

and in-service teachers, there has been scant 

research on synthesizing the three notions in 

exploring how in-service teachers, in particular, 

maintain their work momentum after they survive 

their initial years of teaching; how their agency and 

identity work is afforded or constrained by the 

socio-institutional contexts in which they are 

engaged; how they create spaces to exercise 

personal agency in their day-to-day teaching; and 

how they construct a professional teacher identity 

to take greater control over their teaching. 

Shenzhen and Hong Kong, separated by a 

river, are similar in their geographical locations and 

rapid economic growth, and yet different in their 

socio-political systems. It is against this background 

that this comparative study, interpretative 

qualitative in nature, is carried out. The study 

adopts a longitudinal multiple case-study approach 

to investigate the teaching lives of six English 

teachers working respectively in Shenzhen and 

Hong Kong, focusing on how these teachers 

perceive affordances (opportunities, possibilities) 

and constraints in their teaching and how they 

respond to the perceived affordances and 

constraints, in this time of complexity in a changing 

world. 
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Data sources include interviews, 
teaching journals, school visits, and 
school documents. A close examination 
and comparison of two groups of in-
service teachers in two different socio-
political and educational contexts 
extends our understanding of the 
complexities of teacher development, as 
well as the interconnected relationships 
between teacher agency, teacher 
identity, and teacher autonomy in such 
contexts. Such a comparative study also 
provides valuable insights into in-service 
language teacher education practices for 
teacher educators, institutional 
administrators, and policy makers. 
This study was funded by the Research 
Grants Council (RGC) of the Hong Kong 
Special Administrative Region, China, 
through their General Research Fund 
(GRF). [RGC Ref No. 12607418].

Private tutoring is a prevalent out-of-
school language learning activity worldwide, 
particularly in ESL/EFL contexts where 
students learn English mainly to pass high-
stakes examinations and move upward 
academically. Literally, students have their 
autonomy to subscribe to English private 
tutoring to supplement their learning in 
mainstream schooling.

However, provided that the 
majority of students are doing so, the rest 
may hardly choose not to. In an education 
system where learning English is highly 
instrumentally valued, it is questionable 
whether learners have full autonomy to 
choose what and how they should learn in 
the language classroom and beyond. This 
situation may be fuelled by private 
tutoring which has been criticised as 
encouraging teacher-dependence and 
undermining learner autonomy.

Through the lens of complexity 
theory, this study aims to understand the 
degree of autonomy students have in 
learning ESL in a complex educational 
context where mainstream schooling and 
private tutoring coexist. An online survey 
was administered to 479 Secondary Six 
students enrolled in English tutorial 
classes in a cram school in Hong Kong. The 
participants were asked whether they 
considered private tutoring could increase 
their self-learning ability. Focus group 
interviews were then conducted with 64 
of the questionnaire respondents to 
explain their responses and elicit their 
views on learner autonomy in tutoring. 
¢ƘŜ Řŀǘŀ ǊŜǾŜŀƭ ƭŜŀǊƴŜǊǎΩ ǇŀǊŀŘƻȄƛŎŀƭ 
attitudes towards the development of 
learner autonomy in private tutoring 
within the complex education system and 
the wider sociocultural context. While 
some participants lamented that all the 
materials were provided in tutoring, thus 
limiting their choice of learning content, 
others exercised their agency in choosing 
what type of instruction they wanted to 
follow and selected resources that suited 
their personal needs. The study 
challenges the view that teacher-
dependence and learner autonomy are 
mutually exclusive and proposes that 
private tutoring can be a platform for 
students to learn English autonomously 
ǿƛǘƘƛƴ ŀ άƴƻƴ-ŀǳǘƻƴƻƳƻǳǎέ ǎȅǎǘŜƳΦ



A look at institutionalized EFL 

environments reveals that the focus on test-

oriented learning and standardized programs 

leaves little space for the personal development of 

learners' self, and that this focus can decrease 

engagement and passion for learning. Textbook 

analyses reveal that students are often confronted 

with scripted tasks that focus largely on language 

reproduction (Becker & Roos, 2016). 

This combination of meagre learner choice, 

autonomy and control often fails to access the 

learner's full potential. In contrast, surveys show 

that a majority of today's teenagers engage in 

personal WEB 2.0 affinity spaces that allow self-

expression and new skill development, confronting 

them with authentic EFL resources and 

customizable content (Albert et al., 2019). This 

paper explores prepared foreign language 

environments which merge personal with 

institutionalized learning spaces and stimulate 

constructive learner activities, engagement and 

competency development through creative self-

expression.

It demonstrates how students prepare and 

create personal learning environments, and how 

meaningful tasks permeate learning boundaries, 

allowing learners to bring multifaceted skills to the 

language learning process. Empirical interview data 

offer insights into teenage learners' perceptions of 

optimal conditions for language acquisition, deep 

learning, and motivation and allow the deduction 

of key features for Learner Autonomy and agency 

in the EFL classroom. Findings reveal that students 

reflecting on their learning process often mention 

additional skills that are seemingly unrelated to 

foreign language learning. 
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This suggests that a more holistic 
approach that includes additional skills and 
takes the teens' identity into account can 
drive learner success. 

References

Albert et al. (2019). Jugend2019. 18. Shell 
Jugendstudie. Weinheim: Beltz

Becker, C. & Roos, J. (2016). An approach to 
creative speaking activities in the young 
ƭŜŀǊƴŜǊǎΩ ŎƭŀǎǎǊƻƻƳ. Education Inquiry 7(1), 9-
16. 

This multiple case study employs ethnographic 

methods to track how autonomous Chinese-

speaking sojourners at a UK university seek out 

the affordances offered by their non-Chinese

speaking social networks to achieve their 

language learning and other personal goals. It 

adopts an ecological perspective (e.g. 

Palfreyman, 2014) to investigate the construct of 

language learner autonomy and how it is 

mediated in different social eco-systems.
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Language Learner Autonomy and 

Social Networks during 

Residence Abroad: Autonomous 

Chinese -Speaking Studentsõ 

Linguistic and Social 

Experiences in a UK University

Dr Xinyang Lu, 

University of Southampton, UK

16

Chinese-speaking sojourners are currently the 
largest proportion of international students 
across UK universities (HESA 2020), However, 
it is reported most of these sojourners have a 
low level of social integration into the local 
and international communities in the UK (e.g. 
Wu, 2014, Gu & Schweisfurt, 2017, Page, 
2019), which has given rise to the notion of 
'Chinese phantom' (Urban Dictionary 2020).

Nonetheless, there is a lack of research 
investigating any successful Chinese-speaking 
sojourners who exhibit their autonomy 
through standing out of their co-nationals and 
participating in local and international social 
networks during their study abroad to have 
linguistic and non-linguistic encounters to 
achieve their language learning and other 
personal goals.

To bridge this gap, data is gathered through 
fifteen semi-structured narrative interviews, 
eight participant observations followed by 
eight observation interviews in four different 
social settings with six main participants.

The findings predominantly identify a set of 
newly-discovered strategies employed by 
these six main participants which are not 
recorded in the existing taxonomies of 
Language Learning Strategies proposed by 
Oxford (2013). The findings show that these 
autonomous sojourners not only employ a set 
of strategies to deal with language issues but 
also socio-cultural contexts and identity issues 
in different social settings in the UK. For 
example, the results show that one of the 
autonomous sojourners exercises his agency 
to initially employ a newly-observed 
Ψ/ƻƴŎŜŀƭƛƴƎ LŘŜƴǘƛǘȅ {ǘǊŀǘŜƎȅϥto hide his self-
perceived atheist identity, thus obtaining 
access to a religious setting which he considers 
otherwise inaccessible for his language 
learning.

Therefore, this multiple-case study provides 
insight into the role of learner autonomy 
amongst a group of international students and 
how it can be socially mediated in a complex 
transnational world based on the ecological 
perspective.



Case pedagogy is increasingly being 

advocated as a promising approach to teacher 

education for autonomy (see Jiménez Raya and 

Vieira, 2015; Manzano Vázquez, 2014) since cases 

can help equip (prospective) teachers with the 

professional skills and competences necessary to 

implement pedagogy for autonomy (PA) in their 

classroom and provide them with the avenue to 

explore the uncertainty and complexity of teaching 

through pedagogical inquiry, thus enhancing their 

professional expertise and development. In the 

moduleLearning and Teaching of English as a 

FLdeveloped at the University of Granada (Spain), 

cases have become an essential tool for preparing 

pre-service teachers to foster learner autonomy 

(LA) in their teaching practice and explore their 

own autonomy as teachers. One of the strategies of 

the module requires the trainees to promote LA 

during their practicum and write their own 

teaching case on the promotion of PA. The aim of 

this paper is to analyse different cases developed 

by the student teachers during the enactment of 

PA in their practicum experience in order to 

determine what dimensions of professional 

competence towards autonomy identified by 

Jiménez Raya, Lamb and Vieira (2017) they 

developed. 

These dimensions include 1) developing a 

critical view of (language) education, 2) centring 

teaching on learning, 3) managing local constraints 

so as to open up spaces for manoeuvre, and 4) 

interacting with others in the professional 

community.
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Learner autonomy is the key to the 
effective learning of English, and the role of 
teachers is crucial. This paper investigates 
9C[ ǘŜŀŎƘŜǊǎΩ ōŜƭƛŜŦǎ ŀōƻǳǘ ƭŜŀǊƴŜǊ ŀǳǘƻƴƻƳȅ 
in art colleges, reveals the status quo of their 
learner autonomy beliefs and puts forward 
feasible suggestions in order to provide 
evidence for the reform and development of 
English teaching in art colleges. 

Thirty three English teachers from 
Chinese art colleges participated in this 
study. The results show that the majority of 
teachers had a clear understanding of learner 
autonomy, and affirm the effectiveness of 
learner autonomy in English teaching and 
learning. It is commonly believed that 
learner-centeredclassroom teaching is the 
key to promote learner autonomy. Among all 
ǘƘŜ ŦŀŎǘƻǊǎΣ 9C[ ƭŜŀǊƴŜǊǎΩ ƭŜŀǊƴƛƴƎ ƳƻǘƛǾŀǘƛƻƴΣ 
self-monitoring and evaluation ability are the 
key factors to realize learner autonomy. The 
main challenges and difficulties in realizing 
learner autonomy include: low English level, 
poor sense of learning responsibility, large 
class size, limited teaching equipment, 
deficient teaching materials, and the lack of 
administrative support. Effective solutions to 
enhance learner autonomy include: 
strengthening teachers' pre-service training, 
improving teacher autonomy, diversifying 
classroom teaching materials, and enriching 
teaching resources. It is expected that 

English teaching in art colleges can 
be enhanced with the joint effort of both 
teachers and learners, and students can 
finally become autonomous learners. 
YŜȅǿƻǊŘǎΥ [ŜŀǊƴŜǊ ŀǳǘƻƴƻƳȅΤ ǘŜŀŎƘŜǊǎΩ 
beliefs, language teaching

Dr Chin-chi Chao
Department of 
English, National 
ChengchiUniversity

Compared with informal 
languagelearningthat has become a heated 
line of CALL research, informal 
languageteaching,such as that by 
practitioners who teach or provide informal 
learning content on YouTube, has received 
little research attention. This narrative 
inquiry accompanied one Chinese teacher as 
she reflected on her experience quitting her 
normal teaching job and participating full-
time as a member of a language-teaching 
YouTuber team for a period of three years. 
Data collected included narratives, in-depth 
interviews, as well as video work. 

5ǊŀǿƛƴƎ ƻƴ .ŜƴǎƻƴΩǎ όнлммύ 
Dimensions of Language Learning and 
Teaching Beyond the Classroom(LBC), the 
analysis usedformality to focus on perceived 
legitimacy and identity as a teacher on 
YouTube;pedagogy, her negotiated 
άǘŜŀŎƘƛƴƎέ ǇǊŀŎǘƛŎŜΤlocus of control, her 
control as to what to teach and how to teach 
it; and location,contextual features of the 
YouTube that impacts informal teaching 
practice.

The result shows that behind the LBC 
practice the prevailing view that YouTube 
does not offer serious learning is always 
lurking and creates ambivalence and identity 
tensions. It highlights the tension between 
formal and informal teaching communities, 
suggesting that teachers could be 
discouraged from engaging in emerging LBC 
practice because of widely perceived bias

Being an Informal Language 

Teaching Practitioner: A 

Narrative Study on Identity 

Tensions of a Classroom -

Teacher -Turned YouTuber



From the AL Symposium at the AILA Congress in Groningen ð2021, organised 

by Jo Mynard, Giovanna Tassinari, and Christian Ludwig

Jo Mynard & Giovanna Tassinari

Navigating Learner Autonomy in a Multicultural and Multilingual 

World τA Reflective Dialogical Approach

Purposeof the symposium

The aim of this symposiumwas twofold: to explore how the

conceptof learnerautonomyasaneducationalapproachhasevolvedin

the wake of the 21st century,and to look at how understandingsand

practical implementationsof learner autonomy may be congruentor

differ acrosseducational,institutional, linguisticand cultural contexts.

The idea for this symposiumstemmedfrom a multi-country research

project conductedby the organisers(Ludwig,Tassinari& Mynard,2020)

which collected insights into different conceptual networks and

practices of learner autonomy. During the symposium, presenters

shared narratives and research results and engaged in reflective

dialogueon waysof developinglearner autonomy in multilingual and

multicultural institutions. Ultimately,this led usto reflect on the role of

Englishas a common languagein conceptualisingand implementing

autonomous pedagogy. In addition, we explored the common and

distinctive features of our conceptualassociationswith autonomy in

Englishandother languages.

Presentations

Therewere 12 presentationsthroughout the whole daysession

andup to 30 participants. Thesymposiumbeganwith a plenarytalk by

Alice Chik, who discussedfindings from a curriculum and education

policy review project in Australia. Although learner autonomy is

featured in languagecurricula other than English(e.g. Arabic, Italian

and Japanese),sadly, learner autonomy is missingfrom the English

curriculum. As English is the only language requirement in the

Australian education system, the presenter explained how this has

implications for teacher and language teacher education in

multicultural and multilingual contexts. The next presentationwas by

RyokoDe Burgh-Hirabe and Kerstin Dofs, who shared some findings

from anactionresearchproject in NewZealand(Tukuaet al., 2020). The

project promoted collaborativeautonomouslanguagelearningamong

studentswho learnaņƻǊƛand thosewho learn Japanese. Next,Vasiliki

CeliaAntoniouproposeda frameworkfor fosteringdialogicinteraction

with learnersintendedto renderconceptmapinstructionalmaterialsas

cognitive tools to regulate learner L2 use and understanding of

academicconcepts. After that, KristenHiller introduced two different

programs and discussed learner autonomy and engagement in

computer-mediatedand independentlanguagelearningcontexts. This

presentation was followed by one by Yoshio Nakai and Masako

Wakisaka who showed how reflective dialogue fosters learner

autonomyandcantriggera transformativechangein learningJapanese

as a second language. In another Japan-based project, Ryo Moriya

exploredthe unity of cognition and emotion in collaborativeadvisory

sessionsby sharingaqualitatively-drivenmixed-methodsstudy.

After the break, Christian Ludwig, Jo Mynard & Giovanna

Tassinarigavea brief overviewof their book centredaroundreflecting

on and navigatinglearnerautonomyin a multilingualand multicultural

world (Ludwig,Tassinari,& Mynard, 2020). Next, KatjaHeim explored

learner autonomy in diverse educational frameworks by giving

examplesfrom the GermanandAustriancontexts(Burkertet al., 2020).

After that, ChrysogonusSiddhaMalilang explored the progressionof

autonomy associated with becoming a (creative) writer through

instructed immersion. The presenter identified the elements of

autonomy as potential ΨǎŜŜŘǎΩfor developing / improving creative

writing teachingmethods.
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Next, Larissa Dantas Rodrigues Borges looked at the

autonomizationprocessthrough the lensof complexityby sharinga

study of TEFLǎǘǳŘŜƴǘǎΩtrajectories. This was followed by a

presentationby DiegoMiderosand PaolaPalmawho reported on a

phenomenologicalstudy from Trinidadand Tobagothat looked at

autonomouslearnersof Spanishin an English-speakingCaribbean

context (Mideros et al., 2020). Finally, VanessaMota and Bruna

Vargas explored social media and autonomy, in particular by

thinkingaboutracismandsexismduringanESPcoursein Brazil.

Discussion

Therewere severalopportunities for discussionduring the

symposiumwhereparticipantswereaskedto consider:

ǒ What isyour take-homefrom this symposium?

ǒ Basedon what youheardtoday,is there anythingyouwill try

in your research/ practice?

Participantsreported that the symposiumhadenabledthem

to consider many aspectsof autonomy in multicultural contexts,

particularlythe conceptof mediationacrossculturesand the social

dimensionsof autonomy. In addition, influencedby DianeLarsen-

CǊŜŜƳŀƴΩǎexcellent plenary presentation(From the 'What If's' to

the 'So²ƘŀǘϥǎΩ: Updating our understandingof second language

development from a Complex Dynamic Systems perspective),

participants also discussed complexity theory and learner

autonomy. Thesedifferent perspectiveshighlight the need to take

into account the tight interrelation of individual and social

dimensionsof autonomyboth in autonomy-fosteringpracticesand

in research.
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Useful to know

Events

RILAE
Research Institute for Learner Autonomy 
Education, Lab Sessions:
https://kuis.kandagaigo.ac.jp/rilae/lab-
sessions/

IATEFL
Events organized by the Learner Autonomy 
Special Interest Group of IATEFL 
https://lasig.iatefl.org/
Among others:
- Teacher autonomy, Webinar with Ebru {ƤƴŀǊ
Okutucuand Metin Esen15 January 2022, 9.00 
UK time (online)
- Pre-Conference Event, Affect, well-being, and 
autonomy in language learning and teaching, 
16 May 2022 10:00-16:30 in Belfast, Northern 
Ireland
- Join the discussion in the Facebook Group: 

https://www.facebook.com/groups/4387983
19626641(See page 20)

Victoria University of 

Wellington, NZ

The Fourth International Conferenceon
Situating Strategy Use will be held 
in Wellington,New Zealand28-29 November, 
2022
https://na.eventscloud.com/website/21056/ho
me/

Past Events 

JournéeNotions enQuestions en didactique

des langues[ΩŀǳǘƻƴƻƳƛǎŀǘƛƻƴ

(slides available online)

https://www.atilf.fr/recherche/manifestations/
colloques/20210122-je-neq-autonomisation/

Recent RILAE LAbsession: Agency and Learner 
Autonomy. Friday, December 3, 2021 
(recordings available)
(See page 21 for more information)
https://kuis.kandagaigo.ac.jp/rilae/lab-
sessions/lab7/

Research projects
At KUIS
https://kuis.kandagaigo.ac.jp/rilae/research/
Learner Autonomy Search Engine & Repository
https://kuis.kandagaigo.ac.jp/rilae/repository/

PhD and MA theses

Ambinintsoa Razafindratsimba, V. D. (2020). 
Fostering learner autonomy in an EFL 
Malagasy context. (Doctoral dissertation). Te 
Kura ¢ņǘŀǊƛReo: School of Linguistics and 
Applied Language Studies. Victoria University, 
Wellington, New Zealand.

Borges, L. (2019). The autonomizationprocess 
in the light of complexity paradigm: a study of 
the learning trajectories of TEFL 
undergraduate students. (Doctoral 
dissertation). Federal University of Pará, 
Brazil.

Castro, E. (2021). I feel therefore I teach: 
Emotion regulation of in-service language 
teachers. (Masters dissertation). Federal 
University of Viçosa, Brazil.

Dofs, K. (2021). Internationalisation and EAL 
student adjustment at a higher educational 
ƛƴǎǘƛǘǳǘƛƻƴΥ ! ƭŜŀǇ ǘƘǊƻǳƎƘ ǘƘŜ ŘǊŀƎƻƴΩǎ ƎŀǘŜΦ 
(Doctoral dissertation). Macquarie University, 
Sydney, Australia.

Goseki, J. (2017). ! ǎǘǳŘȅ ƻŦ ǳƴƛǾŜǊǎƛǘȅ ǎǘǳŘŜƴǘǎΩ 
beliefs and attitudes to learner autonomy in 
language learning. (Doctoral dissertation). 
GakushuinUniversity, Japan.

Mideros, D. (2017). L2 learner autonomy/agency 
among undergraduate Spanish students in 
Trinidad: A phenomenological inquiry. (Doctoral 
dissertation). The University of the West Indies, 
St. Augustine Campus. St. Augustine, Trinidad, 
W.I.

Yarwood, A. (2018). Motivating learning: 
Exploring the effects of L2 Motivational Self 
System-based instruction on Japanese university 
students. (Masters dissertation). Graduate 
School of Language and Linguistics of Sophia 
University, Tokyo, Japan.

Academic Journals on 

autonomy -related research and 

practice

JASAL Journal (The journal of the Japan 

Association for Self-Access Journal) 

https://jasalorg.com/publications/

The Learner Development Journal 
https://ldjournalsite.wordpress.com/

Relay Journal 

https://kuis.kandagaigo.ac.jp/relayjournal/

Studies in Self-Access Learning Journal 

https://sisaljournal.org/

Journée Notions en Questions en didactique des 
langues «[ΩŀǳǘƻƴƻƳƛǎŀǘƛƻƴ»

20210122 JE NeQAutonomisation - ATILF | 
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Call for contributions to the 

special issue of SiSAL in June 

2022. 

SiSALnormally focuses on self-
determined studies  beyond the classroom. 
However, in this special issue we are considering 
a broader context within the autonomous 
learning field under the theme of ά!ǳǘƻƴƻƳȅ ƛƴ 
ǘƘŜ ǘƛƳŜ ƻŦ ŎƻƳǇƭŜȄƛǘȅ ƛƴ ŀ ŎƘŀƴƎƛƴƎ ǿƻǊƭŘέΦ

Therefore, we are interested in articles 
on all three subthemes in the AILA ReNLA
symposium;
ϊ Learner agency and identity in a changing 

world
ϊ Teacher autonomy and professional 

development in the time of complexity
ϊ Learning in the classroom and beyond, 

advising, self-access, and e-learning
For this SiSALspecial issue, we welcome articles 
of up to 5000 words.

Instructions for authors, from the Sisal 
website:
When preparing your manuscript, please use 
British English or American English (be 
consistent) and follow the APA 7 style 
guidelines.Many authors findthis 
websiteuseful for APA conventions. Please 
anonymise your manuscript before submission. 
Please format your paper following the 
guidelines on thissample formatted paper.

Contributors are asked to take into account 
the following important factors when writing 
their articles:
Ẇ Articles should be relevant to this call for 

submissions.
Ẇ Articles should be well written and proofread 

by at least one peer before submission.
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National Autonomous University of Mexico (UNAM) Virtual Language Learning Project with 

Teletándem
The Mediateca is a self-access language center

(SALC)at the UniversidadNacionalAutónoma de Mexico
(UNAM) which aims to promote autonomy in language
learning. In this space, university staff, teachers and
students come to study foreign languages at their
convenience. Theyalsodeveloplearningprofiles and work
plans basedon their needs with the support of either a
learning advisor or a teacher specializedin self-directed
learning(the academicstaff who work in the SALC). In the
SALC,languagelearners can find learning materials and
didactic resourcesespeciallydesignedfor learning foreign
languagesin self-accessmode.
Teletándem experienceswere initially established with
native speakersof the ƭŜŀǊƴŜǊǎΩtarget language. However,
currently in other countries and occasionally at the
Mediateca, languageexchangeshave been arranged not
only with native speakersof the target language,but also
with students who are proficient at using that foreign
languagedue to their having lived for a long time in the
countrywherethe target languageisspokenandacquireda
competencecomparableto that of nativespeakers.

Since2008 we have offered such sessionsat the
Mediatecaof the EscuelaNacionalde LenguasLingüísticay
Traducción/ Universidad Nacional Autónoma de Mexico
(ENALLT-UNAM)for learnersof English. However,todaywe
offer Teletándemsessionsfor Chinese,Korean,Portuguese,
German,Italian,Japanese,SpanishandRussianlearnersand
intend to continue increasingthe range of languagesin
whichwe offer Teletándemsessions.

In the Mediateca, we offer two typesof Teletándem
exchange: independent and programmed. In the
independentsessions,the advisorprovidesthe Mediateca
learnerwith the emailaddressof a student from oneof our
participating universitiesand the two students negotiate
the topics they wish to talk about and their preferred
conversation times. Teachersmaintain contact with the
students by email and, in the case of the Mediateca,
through its advisoryservice. Theprogrammedsessionsare
arrangedbetween two groups of learners,one from the
Mediateca and the other from a foreign university, at
scheduledtimes. For thesesessions,teachersestablishthe
activitiesandoutcomesin advance. In general,the activities
are closely linked to the ƭŜŀǊƴŜǊǎΩprogram of study,
although sometimes they are based on the ǎǘǳŘŜƴǘǎΩ
particular interests. Generally,these sessionslast from 50
to 90 minutes. Time is equallydistributed between use of
the mother tongue (L1) and of the foreign language(L2).
We tend to run thesesessionsin one-hour blocks,with 25
minutesspent usingtheƭŜŀǊƴŜǊǎΩL1 and 25 minutesusing
their L2. Students also spend 10 minutes each session
interactingwith the advisoranddiscussinglearningevents.

If you have any questions about our Teletándem
sessions,we would be happyto schedulea videoconference
with you and, if you are interested, start planning for a
future collaboration.

My contactdetailsare:
Mtra. María de la Paz Adelia Peña Clavel
Coordinadora de la Mediateca 
Escuela Nacional de Lenguas, Lingüística y Traducción
National Autonomous University of Mexico
coord.mediateca@enallt.unam.mx
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ILA & Tandem learning

The 2021 Independent Learning Association 
(ILA) Conference -ά5ŜǾŜƭƻǇƛƴƎ !ǳǘƻƴƻƳȅ ƛƴ [ŀƴƎǳŀƎŜ 
[ŜŀǊƴƛƴƎέ - was held online from June 28-30, 2021, 
hosted by the National Autonomous University of 
Mexico (UNAM). The conference featured 64 speakers 
from three continents: America, Asia, and Europe. The 
programme comprised six plenaries by international 
professionals in the field of self-directed learning, 
autonomy, and self-access learning. 

We had 60 online sessions,43 paper presentations,sevenworkshops,five
PechaKuchas, three panel discussions,and two book presentations. Thepresenters
and audiencecamefrom 10 different countries: Canada,China,Germany,Greece,
Japan,Italy,TrinidadandTobago,Mexico,the UnitedKingdomandthe UnitedStates
of America. They presented on the themes of learner training, learner advising,
activity design,and materials development for promoting autonomy beyond the
classroom. Thesepresentationsincludeda rangeof usefulideasandpracticesrelated
to languageadvising,promoting learnerautonomy,andŀŘǾƛǎƻǊǎΩreflectionson their
experiencesduring the pandemicand their views on the transformation of self-
accessspacesaroundthe world.

On the first day our first plenary speakerChristinaGkonou(Universityof
Essex,UK)spokeaboutάaŀƴŀƎƛƴƎemotions for learner autonomy.έSheexplored
the way in whichemotionsare relatedto the developmentof learnerautonomyand
languagelearningandthe effect they haveboth on learnersandon the wellbeingof
languageteachers. In the afternoon, the secondplenaryspeaker,JoMynard (Kanda
University of International Studies, Japan),using the lens of self-determination
theory (SDT),explored a range of strategiesfor helping languagelearners thrive
when they are learning outside classenvironments. On the secondday, Lourdes
Cuellar(UniversidadNacionalAutónomade Méxicoin Mexico)spokeabout thinking
and learning. Shedemonstratedhow our mindsexperiencea constantflow of ideas
by inviting us to not think for a moment ςwhich was easier said than done!
KatherineThornton(OtemonGakuinUniversity,Osaka,Japan)reported on the work
that self-accesscentersin Japanaredoingin relation to diversityandmultilingualism,
inspiring us to reflect on how we might respond to this challengein our own
contexts.

The final day includedplenariesfrom Anja Burkert (TechnischeUniversität,
Graz,Austria)andLourdesOrtega(GeorgetownUniversity,USA). In her presentation
entitledά[ŜŀǊƴŜǊautonomyin the universityclassroom: Exploringopportunitiesand
experiencingƭƛƳƛǘǎΣέAnja reported on how, by makingseveralmodest changesto
her university languageclassesand her online teaching,she identified promising
ways of supporting her ƭŜŀǊƴŜǊǎΩdeveloping autonomy. [ƻǳǊŘŜǎΩpresentation
exploredhow languageeducatorscanbestsupportάŀƎŜƴǘƛǾŜέlanguagelearningand
teaching while reminding us of the ways in which geopolitical conditions will
inevitablyimpactƭŜŀǊƴŜǊǎΩlanguagelearningexperiences.

The 2021 conferenceof the Independent LearningAssociation(ILA) also
provideda wonderfulopportunity for the membersof three different associationsto
meet up: the IATEFLLearnerAutonomy SpecialInterest Group (LASIG),the Japan
Associationfor Self AccessLearning(JASAL),and the MexicanRedde Aprendizaje
AutonomoenLenguas(RAAL),our MexicanLanguageLearningAutonomyNetwork.

>>>>>>>

Scan the QR 

code for the 

ILA Conference  

Website 

Next ILA
Although the venue for the 2023
ILA Conference has not yet been 
confirmed, there is an exciting 
possibility that it may move to 
9ǳǊƻǇŜ ŦƻǊ ǘƘŜ ŦƛǊǎǘ ǘƛƳŜ ƛƴ L[!Ωǎ 
history. Discussions are currently 
underway with a university in 
Turkey, so watch this space!

mailto:coord.mediateca@enallt.unam.mx


Our main goals are:
to addressthe interestsandneedsof students,teachers,learningadvisers,teachereducators
andresearcherswho areinterestedin autonomyin languagelearningandall that it implies

to raise awareness of issues related to autonomy in language learning

to explore, investigate and develop practices and strategies for the implementation of 
language learner autonomy

to provide a forum for discussion through publications and events

to offer opportunities for networking globally and cross-culturally

https://lasig.iatefl.org/

lasig@iatefl.org

LASiG FaceBook
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What is LASIG?
LASIGis the LearnerAutonomySpecialInterestGroupof IATEFL,the InternationalAssociation
of Teachersof Englishasa ForeignLanguage. LASIGpromotesgivinglearnersmore autonomy
in the classroombyputting them in chargeof their own learning.

LASiG hosts and 

sponsors many 

events throughout 

the year. Recordings 

of selected events are 

available for 

members only.

Upcoming Events

Teacher  Autonomy Webinar
In this webinar on January 15, 2022 9:00 UK time, we aim to 
highlight the importance of teacher autonomy and give you hands-
on tools and activities to use in your classroom. The event is free 
but registration is required. 
Read more about our Teacher autonomy webinar.

Coffee and Chocolate with LASIG
Informal chat with LASIG on the topic of giving feedback. 19 
February 2022, 9.00 UK time (online)
No registration is necessary for this event and it is free of charge. 
Join us on Zoom via this link. 
Read more about our Coffee and Chocolate hour here.

IATEFL Pre-Conference Event (PCE)
16 May, 2022 10:00-16:30, 2022 in Belfast, Northern Ireland
The focus is on:
Affect, well-being, and autonomy in language learning and 
teaching
Sarah Mercer will be our plenary speaker.
Learn more about our 2022 PCE here

>>>>>>>

https://lasig.iatefl.org/
mailto:lasig@iatefl.org
https://www.facebook.com/groups/438798319626641
https://lasig.iatefl.org/events/teacher-autonomy/
https://us02web.zoom.us/j/88676267707?pwd=MW85WmhxRUVwR0Q5TkVUcnkzQXVKdz09
https://lasig.iatefl.org/events/coffee-and-chocolate/
https://lasig.iatefl.org/events/pce-2022/
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TheResearchInstitute for LearnerAutonomyEducation(RILAE)wasestablishedat KandaUniversityof
InternationalStudiesin Japanin 2017and is a resourcefor teachersand researchersaround the world
who are interested in learner and teacher autonomy. The aim of RILAEis to promote research,
professionaldevelopment,and best practicein developinglifelong and life-wide autonomouslearning.
Wedo this through:

V an active community of practitioners and researchers [read about our research projects]

V free online sessions for professional development and sharing best practice in research and practice 

of autonomy [read about the LAbsessions]

V opportunities to publish in one of our open-access journals [SiSALJournalor Relay Journal]

V short courses in the areas of advising and autonomy [learn more here]

V a repository of research instruments for autonomy-related studies [learn more here]

V a learner autonomy search engine and repository LASER [learn more here]

We welcome involvement from

V practicing teachers or other professionals who want to share and deepen their knowledge of 

advising and facilitating learner autonomy

V researchers who would like to spend time working on one of our existingprojects, or proposing 

another (related to language learner autonomy)

V students and researchers considering further academic study in a supportive environment

>>>>>>>

https://kuis.kandagaigo.ac.jp/rilae/research/
https://kuis.kandagaigo.ac.jp/rilae/lab-sessions/
https://sisaljournal.org/
https://kuis.kandagaigo.ac.jp/relayjournal/
https://kuis.kandagaigo.ac.jp/rilae/education/
https://kuis.kandagaigo.ac.jp/rilae/instruments/
https://kuis.kandagaigo.ac.jp/rilae/repository/


YŜǊǎǘƛƴΩǎinitiative to revive the AILAReNLANewsletter providesa
wonderful opportunity to network and to feature the work that the learner
autonomy community producesςmany times in their little cornersof the
world andwith limited support,or at timesmisunderstoodby other applied
linguists. Throughthis newsletter,Kerstinhasachievedher goalsof featuring
ǿƘƻΩǎwho in our network,what we do, andtheƴŜǘǿƻǊƪΩǎbylaws,aswell as
giving information on eventsand publications. The words of wisdom from
Sarahand Garold as former convenersremind us of who we are as a
community,wherewe comefrom, andthe important role of our community
for the future.

The ReNLAsymposiumthat Andy, Kerstin,and I organisedfor this
ȅŜŀǊΩǎonline AILAWorld Congress2021is nicelysummarisedby Andyin his
accountof the calibreof presentationsthat we enjoyedon August18th. We
workedhard between2018and2019for the original2020congressandwe
were deeply disappointedthat we could not meet physicallyas we had
originally planned. Nevertheless,we were pleasedto be able to see old
friends and colleaguesas well as somenew faceswith amazingnew ideas,
despite it happeningvia a screen. It wasdefinitely difficult to work around
the time differenceswith presentersfrom different continents and time
zones. In my particular case,living in the Americas,I had to be ready at 2
a.m. for the morningsessionswhile the afternoonsessionsbegana 8am for
me; I am sureeveryoneoutsideof Europehadsimilarexperiences. Despite
the time differences,the symposiumwasa successand we enjoyedfruitful
discussionsresulting from the quality of the presentationsand the ideas
contributed by researchersand researchprojects in different countries. In
this newsletter, those who were unableto attend canget a glimpseof the
ǎȅƳǇƻǎƛǳƳΩǎpresentations. Someof the participantsgenerouslyaccepted
our invitation to submit summaries of their presentations and others
granteduspermissionto publishthe abstractsthey submittedto AILA. In an
effort to recap the contents of this newsletter, the following is a brief
thematiccommentaryon both summariesandabstracts.

Learnerautonomy is a field of inquiry where, as researchersand
practitioners, we are in a permanent quest to find ways to improve the
languagelearningexperienceof our learners. All the presentationsin our
symposiumplaced languagelearners and teachersat the centre of their
research. JoMynard and GiovannaTassinaridiscussedadvisingin language
learning. JoaȅƴŀǊŘΩǎresearchfound evidenceof autonomy among the
learnerswho usethe self-accesscentreat her universityin Japan. However,
her researchalsofound the needto providemoresupportfor learnersto get
a stronger senseof competenceand relatedness,areas where language
learning advisorscan play a key role. GiovannaTassinaridescribedhow
complexity theory has enhancedher understandingof languagelearning
advising. Thisunderstandinghas enabledher to seeάǘƘŜbiggerpicture of
the advisingǇǊƻŎŜǎǎΣέ- a processthat entails paying closer attention to
individual elements (motivation, beliefs, emotions, and so on) associated
with both advisee and advisor, paying attention to the advisee-advisor
interaction from both internal and external factors in their interaction,and
consideringconcreteexternal factors together with larger institutional and
socialinfluences.

Naturally, many presentations focused on language learners
operatingin different contexts. Michael/ŀǊǊƻƭƭΩǎresearchlookedat the way
that JapanesestudentslearningEnglishasa foreign languageuseddifferent
onlinespaces. Hepaid particularattention to the L2 identities that emerged
as learnerstold stories about themselvesusing those digital resourcesto
learn English. He arguesthat ǎǘǳŘŜƴǘǎΩexperiencesinteracting with online
resourcesand their narrativeaccountsof suchexperiencesprovidevaluable
information about their identities. Carmen.ŜŎƪŜǊΩǎresearch featured
teenagelearnersin Germanywho createdpersonallearningenvironments
that allowed them to bring multifaceted skills to the languagelearning
process. KevinYungdiscussedautonomyandprivate tutoring in HongKong.
In this context, students complement mainstreamschoolingwith private
classes to ensure that they are fully prepared to pass high-stakes
examinations. He arguesthat private tutoring can also be a platform for
studentsto learnautonomouslyrather than havingto dependon a teacher.
Xinyang[ǳΩǎresearchon languagestrategiesemployedby Chinese-speaking
sojourners in UK universities, focused on a student who hid his self-
perceivedatheist identity so he could accessa religioussetting to practise
hisEnglish.

Other presentationsfocusedon teachers,either pre-serviceor in-
serviceteachers. LeenaKuureandRiikkaTumeliusreportedon a studywith
pre-serviceteachersin a languageteachereducationprogrammein Finland.
Theyfound that pre-serviceteachersattempted to incorporatetechnology
andencouragedchildrento engagewith the languagevia a varietyof online
activities.

Marcella Menegalediscussedher experiencepromoting learner
and teacher autonomy among a group of MA student-teachersin Italy.
While her coursehelpedstudentsgainawarenessof L2 curriculumdesign
issues,her studentsstruggledto understandhow they could integrate a
pedagogyfor learner autonomy in their teachinglessonsand materials.
JingIǳŀƴƎΩǎHong -Kongbasedresearchsought to examinenovice in-
serviceǘŜŀŎƘŜǊǎΩdevelopment in the areas of identity, agency and
autonomy. Hisproject involveda comparativecase-studythat investigated
sixEnglishteachersandtheir perceptionsof affordancesandconstraintsin
their teaching contexts. Finally, Diego Mideros and Paola Palma
emphasisedthe pivotal role that teachers play in promoting learning
beyondthe classroom(LBC)in formal settings. In promotingthe useof an
online platform for independent Spanish LBC, they discovered that
teachers need to help learners to see the potential in materials and
resourcesthey usefor LBC. Whereteachersdo not seethe potential in a
particularlearningresource,they will be unableto promote its useamong
learners. Manyof the ReNLASymposiumpresentationssharedan interest
in technologyand the use of digital resourcesfor teachingand learning,
includingthoseof MichaelCarroll,CarmenBecker,LeenaKuureandRiikka
Tumelius, andDiegoMiderosandPaolaPalma.

Our ReNLAwasnot the only symposiumon learner autonomyat
AILA2021. Our colleaguesJo Mynard, GiovannaTassinari,and Christian
Ludwig held a symposiumentitled Navigating learner autonomy in a
multicultural and multilingual world ςA reflective dialogicalapproach.
Thissymposiumfeatured12 presentationsandsoughtto explorehow the
conceptof learnerautonomyhasevolvedin the wakeof the 21st century,
and how understandings and practical implementations of learner
autonomy vary acrosseducational, institutional, linguistic, and cultural
contexts. In yet another symposiumMira Kim discussedPersonalised
EnglishLanguageEnhancement(PELE),a programmethat seeksto help
multilingual international university students in Australia to apply a
PersonalisedAutonomousmodel. Basedon data collectedbetween2018
and 2020, Mira found that PELEhelped the students improve their
confidenceusingall four skills in English,particularlyacademicspeaking,
andengagemore,both academicallyandsocially.

Althoughthe 2021AILACongresswasheld under unprecedented
circumstances,the inclusionof two Symposiaon learnerautonomy,each
with multiple presentations,provesthat our field is more dynamicthan
ever. The COVID-enforced transition to online learninghas undoubtedly
piqued the interest of many concerning issues related to learning
autonomously and/or independently. We are confident that many
language teachers around the world have begun asking themselves
questions related to learner autonomy, questions that our field can
provide answers to, or questions that can expand our views and
understandingsof learnerautonomy.

It is now time for Andy,Kerstin,and me to saygoodbyeasReNLA
conveners. We would have loved to seeyou in Groningen. As the 2017-
2021conveners,we wishour successorsChristineNicolaidesandChristine
hΩ[ŜŀǊȅall the best for their term and muchsuccessin planningthe next
ReNLAsymposiumto be held at AILAin KualaLumpurin 2024alongwith
other related activities. We hope to seeyou in KLin 2024when we can
shakehandsandhugeachother onceagain.

A Convenerõs  

Afterword

Diego Mideros
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